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Learning Assessments

Additional graded assessments will be used in this class. They will be linked to your learning

in a variety of forms and contexts. These would vary across instructors and could include
some or all of the following: Oral presentations, reflection papers, discussion boards, debates,
journals, case studies, community action project, homework, quizzes/exams. The professor will
determine the mix and scores of such assignments. Some of these are described below.

Collaborative Learning Community Activity: History of the Struggle for Equality

gifDeculturalization and the Struggle for Equality.A
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POLICIES

Attendance, Participation and Professional Decorum
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COURSE SCHEDULE
The sequence of modules will be decided upon by each instructor.

I Why do we need multicultural education?

Unit Objectives:

Articulate the connection between inequity in educational policy and practice and the role of
multicultural education in addressing these disparities. Distinguish among structural, cultural and
individual approaches to multicultural education.

Readings (Select from) :




I Culturally Responsive Pedagogy

Unit objectives: Articulate the theoretical and conceptual principles underlying culturally
responsive pedagogy (CRP). Identify exemplars of CRP in contemporary practice in diverse
content areas and instructional contexts.

Readings (Select from):

1. Baxley, T., & Schoorman, D. (In press). Culturally relevant education. In K. Lomotey (Ed.).
Contemporary issues for people of color: Living, working and learning in the U.S.
Volume 1: Education: pK-12 and Higher Education. Santa Barbara, CA: ABL-CLIO

2. Gay, G. (2001). Preparing for culturally responsive teaciomgnal of Teacher Education,
53 (2), 106-116.
https://www.cwu.edu/teaching-learning/sites/cts.cwu.edu.teaching-
learning/files/documents/PreparingforCulturallyResponsiveTeaching,%20Geneva%20Ga

y.pdf

3. Ladson Billings, G. (2006). From the achievement gap to the educational debt: Understanding
achievement in US schools. Educational Researcher, 35(7), 3-12.
Oral presentation: Begin at 45.00. https://www.youtube.com/watch?v=BKgRQRuypfg

4. Ladson Billings, G. (1995). But thatOs just good teaching! The case for culturally relevant
pedagogy. Theory into Practice, 34(3), 159-165.

Readings on pedagogical practice (Select from):
Peterson, B. Teaching for social justice. Rethinking Elementary Education, 49-56.

Christensen, L. Teaching for joy and justice &
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Discussion question:
What are the central tenets of Culturally Responsive Pedagogy? How do they intersect with the
goals of critical multicultural education? How do these tenets contrastraditional

instructional practices? To what extent do the lessons discussed in Rethinking Elementary
Education




to citizenship and/or education? Segregation; stratification, deculturalization, (economic)
exploitation.

Level 3: What lessons must educators learn from this history that could affect contemporary
practice? To what extent do these historical issues exist today? How might current issues be
better understood through the lens of history?

Self reflection: Based on our cultural profile, how do we Ofit inO to the historical picture of the
USA and the struggle for equality? Whose legacy, decisions or struggles do we perpetuate?

\Y Understanding contemporary struggles

Unit objectives:

Develop teacher competencies in addressing contemporary concerns surrounding diversity issues
in society. These would include inequities based on: race/ethnicity, immigrant status, language
background, social class/poverty, gender, sexual orientation, religious bigotry/faithism (e.g.
Islamophobia and antisemitism); hchievement glig
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Readings: Readings should align with the contemporary issues identified by students. A list will
be generated by the instructional team to facilitate initial student inquiry.

Readings (Select from):

Addressing issues about immigrants:

Costello, M. (2016). The Trump effect: The impact of the presidential campaign on our nationOs
schools. A Report of the Southern Poverty Law Center.
https://www.splcenter.org/sites/default/files/splc_the_trump_effect.pdf

Cornell, G. Who can stay here? Rethinking Elementary Education, pp. 182- 187. [DS: links well
with discussions of citizenship by Spring.]

Peterson, B. Crossing borders, building empathy.

Ryan, P. M. First crossing: An immigrant story. Rethinking Elementary Education, pp. 96-103.






Instructional Activities

Develop an interview/ survey protocol to identify current concerns about inequity among
students, parents, communities, teachers and/or administrators. [We will need to flesh this out as
an assignment.]

HW: Interviews with students, parents and/or teachers on contemporary concerns/ struggles with
inequity.

Vv Curriculum Development for State and District Multicultural Mandates

Unit objective: Building the academic and community-based knowledge for appropriate student-
centered curriculum development in response to diverse national, state and local curriculum
mandates.

Readings on Curriculum Development (Select from) :

Peterson, B. Tracking and the project method. Rethinking Elementary Education, pp. 40- 45.
Peterson, B. Rethinking the US Constitutional Convention: A Role Rithinking Elementary
Education, pp. 127-138. (DS: This links well with the Spring book.)

Lesson on justice fighters: Rethinking Elementary Education, pp. 139-154.
Lesson(s) on media: Rethinking Elementary Education, pp. 171-175; 188-193; 194-198;
Math lessons: Math is more than numbers, Rethinking Elementary Education, pp. 203-227.

Science lessons: Laboratory for Justice, Science across the curriculum. Rethinking Elementary
Education, pp. 229-258.

Discussion questions: What are the benefits of a curriculum linked to the real life experiences
and interests of students? How do the examples of the curriculum reviewed represent culturally
relevant pedagogy? What are the elements from each lesson that you will integrate into your own
curriculum development and pedagogical strategies?

Instructional Activities

Students review the results of their research and identify ways in which they could develop
curriculum that addresses the core concerns/ opportunities that emerge in the data. The
curriculum developed needs to be linked to state and local mandates, standards and/or initiatives.
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